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INTRODUCTION

Islamic Religious Education (PAI) plays a strategic role in shaping
students' character, morality, and way of thinking in facing the dynamics of
modern life. Amidst the development of information and the complexity of socio-
religious issues, PAI learning is no longer solely oriented towards the transfer of
normative knowledge and textual memorization. Students are required to
understand, analyze, and reflect on Islamic teachings rationally, contextually,
and applicably. Therefore, developing critical thinking skills is a crucial aspect of
the PAI learning process in secondary schools (Hanapi, 2025).

Conceptually, critical thinking in an educational context refers to an
individual's ability to analyze information, evaluate arguments, understand
cause-and-effect relationships, and make rational and responsible decisions
(Kusuma, 2024). In PAI learning, critical thinking is not intended to destructively
question religious teachings, but rather to explore wisdom, understand the
context in which verses were revealed (asbabun nuzil), and examine the
relevance of Islamic values to the realities of contemporary life. This approach
enables students to understand not only the "what" of religious teachings, but
also the "why" and "how" of their application (Ritonga, 2024).

However, Islamic Religious Education (PAI) learning practices in various
educational institutions still face challenges in optimally integrating critical
reasoning. Based on preliminary findings at SMA Negeri 1 Totikum, the Islamic
Religious Education (PAI) learning process tends to be oriented toward mastery
of material and contextual memorization. Students receive material presented by
teachers without being fully encouraged to ask analytical questions such as what,
why, how, and in what context the verses of the Quran were revealed and how
they relate to the material being studied. This situation has the potential to limit
the space for religious dialogue, analysis, and reflection, which should be an
integral part of Islamic Religious Education (PAI) learning.

However, in-depth interviews with Islamic Religious Education (PAI)
teachers indicate a systematic effort to integrate critical reasoning through
various active learning strategies, such as group discussions, case studies, and
problem-based learning approaches. Teachers also strive to link material to
historical and social contexts and encourage students to compare the opinions of
scholars on simple Islamic jurisprudence issues. These findings demonstrate a
dynamic between progressive pedagogical planning and the reality of classroom
implementation, which still faces challenges such as time constraints,
heterogeneity in student abilities, and a passive learning culture.

LITERATURE REVIEW

This gap between learning design and student critical participation is the
primary focus of this study. This research aims to analyze how the integration of
critical reasoning into Islamic Religious Education (PAI) learning at SMA Negeri
1 Totikum is planned and implemented, and to identify factors that support and
hinder its development. Using a qualitative case study approach, this research is
expected to provide an empirical overview of critical reasoning-based Islamic
Religious Education (PAI) learning practices and offer academic reflections for
strengthening a more dialogical, reflective, and contextual PAI learning model.

302



International Journal of Advanced Technology and Social Sciences (IJATSS)
Vol.4, No.3, 2026: 301-310

METHODOLOGY

This research uses a qualitative approach with a case study design to gain
a deeper understanding of the integration of critical reasoning in Islamic
Religious Education (PAI) learning at SMA Negeri 1 Totikum. The qualitative
approach was chosen because this research focuses on exploring the processes,
meanings, and dynamics of learning interactions that cannot be measured
quantitatively. The case study was used to obtain a comprehensive overview of
PAI learning practices in a real-life context at a specific educational institution.
The research was conducted during the current semester of the 2025/2026
academic year, with one PAI teacher and four students selected purposively
based on their active involvement in the learning process.

Data collection techniques were conducted through in-depth interviews
and learning observations. The interviews were semi-structured to provide space
for exploring the experiences, strategies, and perspectives of teachers and
students regarding the development of critical thinking skills in PAI learning.
Observations were conducted to directly observe classroom interaction patterns,
the types of questions asked by the teacher, student participation, and the
dynamics of discussions that occurred during the learning process. The data
obtained were then documented and transcribed to facilitate further analysis.

Data analysis was carried out in stages through data reduction, data
presentation, and conclusion drawing. In the reduction stage, the researcher
selected and categorized data based on themes relevant to the research focus,
such as learning planning, critical reasoning development strategies, student
participation, and supporting and inhibiting factors. Next, the data were
presented in narrative descriptive form to systematically illustrate the findings.
To maintain data validity, this study employed source triangulation techniques
by comparing teacher and student interviews and classroom observation
tindings, ensuring the validity of the findings could be academically justified.

RESULTS AND DISCUSSION

The research results show that Islamic Religious Education teachers at
SMA Negeri 1 Totikum have designed learning with the integration of critical
thinking skills in mind. Planning begins with an analysis of Learning Outcomes
(CP) and Learning Objectives (TP), which are then incorporated into teaching
modules. In developing these modules, teachers not only set targets for mastery
of the material but also design activities that encourage students to understand
the wisdom, historical context (asbabun nuzil), and the relevance of Islamic
teachings to everyday life. This planning demonstrates a pedagogical awareness
that goes beyond a rote approach. Teachers also adapt the learning design to
student characteristics to make the learning process more adaptive and
contextual.

These findings indicate that conceptually, the integration of critical
thinking has become an integral part of the learning design. Teachers stated that
each material strives to include analytical questions such as "why was this law
established" and "how does it apply in the current context." Theoretically, this
practice aligns with the principles of Higher Order Thinking Skills (HOTS)-based
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learning, where students are guided to analyze, evaluate, and reflect on
information, rather than simply memorize it. This concept aligns with Ennis's
view, which positions critical thinking as a reflective and rational ability to
determine what to believe or do. Thus, the learning design designed by teachers
has led to the development of students' analytical and reflective abilities.

However, even though planning accommodates the development of
critical thinking, its effectiveness is highly dependent on classroom dynamics
and student readiness. This suggests that good planning does not necessarily
guarantee optimal implementation in learning practices. From a constructivist
perspective, as proposed by Vygotsky, effective learning occurs when there is
active interaction and adequate social support within students' zones of proximal
development. This means that critical learning design requires active student
involvement for planned objectives to be realized. Without adequate
participation, the integration of critical thinking has the potential to stop at the
planning document level (Lestari, 2024).

Furthermore, substantively, the planning carried out by teachers
demonstrates an effort to shift the Islamic Religious Education (PAI) learning
paradigm from a normative-dogmatic approach to a reflective-contextual
approach. This approach is relevant to the demands of the Independent
Curriculum, which emphasizes the development of higher-order thinking
competencies and meaningful learning. Research (Firmansyah, 2025) also shows
that integrating open-ended questions and analyzing the historical context of
verses can improve students' conceptual understanding in Islamic Religious
Education (PAI) learning. By incorporating the dimensions of asbabun nuzil (the
reasons for the revelation of the truth) and comparing the opinions of scholars,
teachers have created an interpretive space that encourages broad religious
insight. This is crucial for fostering a tolerant and argumentative attitude in
understanding differing views within Islam.

However, structural challenges such as time constraints and the density
of curriculum material remain factors that influence the quality of
implementation of such planning. Research (Prayogi, 2025) in the field of
religious education shows that a dense curriculum often leads teachers to focus
more on completing material than on in-depth analysis. This situation has
implications for students' limited opportunities to explore critical questions in
depth. Therefore, strengthening the integration of critical reasoning requires not
only thorough pedagogical planning but also policy support and more flexible
learning time management. Therefore, the effectiveness of critical reasoning-
based planning will be largely determined by the synergy between curriculum
design, implementation strategies, and classroom learning culture (Utami, 2025).

In practice, teachers employ several active learning strategies, such as
group discussions, case studies, and Problem-Based Learning (PBL). Learning
takes place not only through lectures but also involves two-way interaction
through open-ended questions and exploration of real-life cases. For example, in
discussions on Islamic jurisprudence (figh), students are invited to compare the
opinions of several scholars and discuss the argumentative reasons behind these
differences. Teachers also provide space for students to express their opinions
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independently before providing clarification or reinforcement of concepts. This
strategy demonstrates a systematic effort to encourage students' intellectual
engagement in the learning process.

Student interviews indicate that some students are becoming accustomed
to analytical questions, especially when teachers ask them to explain the rationale
for a law or relate the material to social phenomena around them. Several
students acknowledged that the discussion method helped them understand the
material better than simply listening to the teacher's explanation. Students felt
more challenged when asked to provide reasons and concrete examples from
everyday life. However, not all students responded equally to this approach.
Some students still needed additional encouragement and guidance to
confidently express their ideas.

Analytically, this practice reflects an effort to build a dialogical culture in
Islamic Religious Education (PAI) learning. From a constructivist perspective,
learning that provides space for interaction and exploration allows students to
actively construct understanding through the process of negotiating meaning.
Vygotsky emphasized the importance of social interaction in forming higher-
order cognitive structures through the zone of proximal development (Fitriani &
Maemonah, 2022). Therefore, group discussions and case studies implemented
by teachers have the potential to expand students' thinking capacity through
collaboration and the exchange of ideas. This approach is relevant to 21st-century
learning, which demands critical thinking, communication, and collaboration
skills.

The use of Problem-Based Learning (PBL) in Islamic Religious Education
(PAI) learning also aligns with the critical thinking theory proposed by Peter
Facione, which emphasizes interpretation, analysis, evaluation, and inference
skills (Hidayati, 2024). In PBL, students are confronted with contextual problems
that require them to find solutions based on Islamic values. This process not only
trains the ability to understand texts but also assesses their relevance and
implications in real-life situations. Previous research has shown that PBL is
effective in improving higher-order thinking skills because students are directly
involved in solving authentic problems. Thus, the implementation of this
strategy shows a pedagogical awareness to integrate analytical dimensions in
religious learning (Jasmaludin, 2025).

However, research findings also indicate that not all students are able to
participate equally in discussions and problem-solving. Some still tend to be
passive and wait for direct direction from the teacher, indicating that
transforming the learning culture requires a gradual process. This condition can
be understood as the impact of previous learning habits that were more oriented
towards receiving information in a one-way manner. Research (Sihombing &
Gultom, 2025) in the context of religious education shows that the shift from
teacher-centered to student-centered learning requires time and consistent
adaptation. Therefore, the implementation of critical thinking development
strategies needs to be accompanied by strengthening motivation, gradual
guidance, and the creation of a safe and supportive learning environment.
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Observations indicate that the classroom atmosphere is relatively
conducive, and teachers strive to create psychological safety so that students feel
confident in expressing their opinions. Teachers appreciate all participation, both
correct answers and those that need clarification. This aims to build students'
confidence in discussions. Teachers also avoid judgmental responses to reduce
students' fear of making mistakes. These efforts demonstrate an awareness of the
importance of a supportive learning environment in encouraging active student
engagement.

Psychological safety in learning plays a crucial role in the development of
critical thinking skills. Humanistic learning theory emphasizes that students will
be more effective in expressing ideas when they feel valued and accepted. In this
context, an appreciative teacher's attitude is a supporting factor in fostering
students' intellectual courage (Igbal Chailan, 2024). Previous research has shown
that an inclusive and dialogical classroom environment is positively correlated
with increased student participation in academic discussions. Thus, a conducive
classroom dynamic is an important foundation for the development of critical
thinking.

However, active participation is still dominated by certain students with
better academic abilities. Students with lower initial abilities tend to lack
confidence in expressing their opinions. This situation indicates a gap in the
development of critical thinking among students. This phenomenon can be
understood through the perspective of learning ability differentiation, which
shows that each student has different cognitive and affective readiness. This
inequality in participation poses a challenge to realizing truly participatory and
equitable learning.

In this context, the development of critical thinking is not only related to
learning strategies but also to the psychological and social factors of students. A
learning culture that was previously oriented towards passive acceptance also
influences students' readiness to actively engage. The theory of habituation in
education explains that long-established learning patterns take time to change
through consistent practice. Therefore, integrating critical reasoning requires a
sustainable approach that focuses not only on methods but also on the
development of a reflective academic culture. This transformation cannot occur
instantly, but rather through a gradual process of adaptation.

Furthermore, the dynamics of classroom interactions are also influenced
by social relations between students. In group discussions, more dominant
students tend to take over the conversation, while others prefer to be passive
listeners. This situation highlights the importance of more structured group
management so that each student has an equal opportunity to participate.
Previous research in collaborative education has shown that assigning roles
within groups can increase equitable participation. Therefore, strengthening
critical thinking in Islamic Religious Education (PAI) classes requires a more
systematic interaction management strategy to ensure optimal development for
all students.

This research identified several supporting factors for integrating critical
thinking into Islamic Religious Education (PAI) learning. Teacher commitment
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to using participatory methods is a key factor encouraging the creation of a
dialogic space in the classroom. A relatively open classroom atmosphere and the
use of open-ended questions that stimulate analysis also strengthen the process
of developing critical thinking. Curriculum support that emphasizes
competency-based learning also provides a structural foundation that enables the
implementation of an analytical approach. These factors demonstrate the
alignment between curriculum policies and teachers' pedagogical awareness in
developing higher-order thinking skills.

Theoretically, teacher commitment plays a central role in the success of
critical thinking-based learning. The theory of pedagogical content knowledge
(PCK) emphasizes that learning success is largely determined by the teacher's
ability to integrate content, strategies, and student characteristics. In this context,
teachers serve not only as transmitters of material but also as facilitators, creating
spaces for reflection and argumentation (Hafizi, 2024). Research (Hikma
Apriyani, 2024) shows that teachers with a constructivist orientation tend to be
more successful in developing students' critical thinking skills. Thus, internal
teacher factors are an important foundation in the transformation process of
Islamic Religious Education (PAI) learning.

On the other hand, several inhibiting factors affect the optimal integration
of critical reasoning. Limited learning time often limits the space for
comprehensive exploration and in-depth analysis of material. The density of
curriculum material also pushes teachers to achieve completion targets, so in-
depth critical discussions are not always possible. Furthermore, heterogeneity in
student abilities creates differences in levels of readiness for analysis-based
learning. This situation demonstrates that structural and pedagogical factors are
intertwined in influencing the quality of implementation.

The persistent passive learning culture among some students also poses a
significant challenge. From Bourdieu's habitus theory perspective, learning
patterns formed through previous educational experiences tend to shape certain
dispositions toward the learning process. If students are accustomed to a teacher-
centered model, adapting to a dialogic approach requires time and practice.
Research in religious education shows that changing learning culture cannot be
achieved solely through method innovation, but also through establishing a
consistent academic climate. Therefore, strengthening critical thinking requires a
long-term strategy that addresses students' cultural and psychological
dimensions.

Overall, the research results indicate that the integration of critical
thinking into Islamic Religious Education (PAI) learning at SMA Negeri 1
Totikum has been systematically pursued during the planning and
implementation stages. However, its effectiveness has not been fully optimized
due to the influence of interacting structural and cultural factors. This indicates
that developing critical thinking requires not only sound pedagogical design but
also broader systemic support. The synergy between time management,
curriculum flexibility, and fostering a dialogic culture is key to optimizing this
process. Therefore, the success of integrating critical thinking into Islamic
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Religious Education (PAI) learning depends on a balance between method
innovation, student readiness, and educational policy support.

CONCLUSIONS AND RECOMMENDATIONS

Based on research findings, the integration of critical reasoning in Islamic
Religious Education (PAI) learning at SMA Negeri 1 Totikum has been
systematically designed and implemented by teachers through analysis of
Learning Outcomes and Objectives, development of teaching modules, and the
use of active learning strategies such as discussions, case studies, and Problem-
Based Learning. These efforts demonstrate a pedagogical awareness to shift PAI
learning from a normative rote approach to a reflective and contextual approach.
In practice, teachers have strived to create a dialogic and psychologically safe
classroom environment, encouraging students to express their opinions and
develop arguments based on Islamic values. However, the effectiveness of
critical reasoning integration has not been fully optimized due to time
constraints, curriculum density, heterogeneity of student abilities, and the
persistent passive learning culture among some students. Therefore, developing
critical reasoning in PAl learning requires a sustainable and systematic approach
to ensure a gradual transformation of the learning culture.

In line with these findings, strengthening aspects of learning management,
particularly time management and differentiation strategies, is needed to ensure
all students have equal opportunities for active participation. Teachers are
advised to continue developing a variety of participatory methods and
expanding the use of reflective questions that challenge in-depth analysis.
Furthermore, fostering a dialogical culture needs to be consistently implemented
through the provision of structured discussion spaces and the assignment of roles
in group work so that participation is not dominated by certain students. School
support in the form of academic policies that provide flexibility in the in-depth
study of material is also a crucial factor in strengthening the integration of critical
thinking. With collaborative efforts between teachers, students, and educational
institutions, Islamic Religious Education (PAI) learning has the potential to
become more meaningful and relevant to the needs of students in the
contemporary era.

This research has theoretical and practical implications for the
development of Islamic Religious Education (PAI) learning at the secondary
school level. Theoretically, the findings reinforce the view that the integration of
critical reasoning in religious learning does not conflict with normative values
but rather deepens understanding and internalization of Islamic teachings
contextually. The integration of constructivist and problem-based learning
approaches in PAI demonstrates that the development of higher-order thinking
skills can go hand in hand with the formation of religious character. This
contributes to the development of a more dialogical, reflective, and responsive
PAI learning model to the challenges of the times.

Practically, this research provides an empirical illustration that the success
of developing critical thinking is determined not only by learning design but also
by cultural and structural factors within the school environment. Therefore, the
implementation of critical reasoning-based learning needs to be accompanied by
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strengthening teachers' pedagogical competencies, fostering an open academic
culture, and supporting adaptive school policies. This research also opens up
opportunities for further studies that could explore the effectiveness of specific
models in greater depth through quantitative or mixed methods approaches.
Therefore, the results of this study are expected to serve as a reference for
developing more comprehensive Islamic Religious Education (PAI) learning
innovations oriented toward developing a generation that is both religious and
critical.

FURTHER STUDY

This research still has limitations, so it is necessary to conduct further
research related to the topic of Integration of Critical Reasoning in Islamic
Religious Learning at State High School 1 Totikum in order to perfect this
research and increase insight for readers.
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